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By implementing well-proven science behind PAX, your children will experience:

Improved education/employment outcomes: Better reading and math scores, 
reduced need for special education services, fewer repeated grades, increased 
high school graduation, more college graduation, more full-time employment.
Reduced need for public assistance: Less utilization of public housing, public 
assistance, unemployment compensation.
Less legal involvement: Reduced experience of violent crime, reduced 
likelihood of arrest or detention.
Better Mental health: Reduced externalizing problems (ADHD, Conduct 
Disorders, violence), less internalizing problems (Depression, Anxiety 
Disorders), less utilization of medication, reduced suicide, and suicidal 
thoughts.
Less Substance Abuse: Less binge drinking or alcohol dependence, less use of 
nicotine or marijuana, reduced likelihood of opiate use or addiction.



PAXis
Assessment: Where are we now with PAX?
Preparing for a significant expansion of PAX GBG as universal prevention in a region begins with an 
accurate assessment of the current quantifiable, operational, and political state of the program in the areas 
under consideration. The environmental scan will reveal the current prevalence of the program as well as 
the current champions and resources utilized to maintain the implementation. This scan will also provide 
insight into how a scale-up may remarkably improve implementation efficiency for a region.

Some relevant questions for assessment may include:

1. What is the level of awareness of PAX GBG among the various sectors in the area?

2. What is the level of desire for expansion of PAX GBG among the various sectors in the area? Why?

3. What areas have PAX GBG implementations and to what level of concentration (e.g. number
of classrooms, percentage of schools)?

4. What areas or regions have not been exposed to PAX?

5. What groups or entities currently provide ongoing programmatic support for PAX?

6. What groups or entities currently provide ongoing financial support for PAX?
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PAXis
Assessment: Where are we now with PAX?
7. How many teachers are trained and practicing PAX GBG in the region currently?

8. How many schools are implementing PAX GBG school wide?

9. What is the current PAX Partner model and how many PAX Partners are there?

10. What percent of teachers have access to PAX Partner support?

11. What data highlighting definable problems exist in the region that PAX may impact?

12. What data are currently collected to measure the effects of PAX? What do the data suggest?

NOTES:

PAXis
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PAXis

3. What other sectors, networks, and stakeholders of PAX could lend more support? How? To what extent?

4. What state or local networks or infrastructures could be utilized to promote communication and
sustainability of existing implementation and expansion?

5. What are potential barriers at the school or community level to expansion?

6. How well have existing implementations sustained use of PAX GBG?

7. What professionals currently possess the expertise to coordinate the expansion of PAX implementations?

PAXis

2. What current sectors, networks, and stakeholders are currently supporting PAX GBG? How? To what
extent?

Capacity: What do we have or need for expansion?
The next step in preparing to expand a PAX GBG implementation involves determining the capacity of the 
region to initiate and support the program at the desired scale on an ongoing basis. This includes not only 
determining current programmatic and financial support, but also investigating other potential sectors, 
networks, or stakeholders – especially those that stand to benefit from the effects of PAX GBG.

1. How aware and prepared (and willing) are each level to support PAX expansion (e.g. State, Local, School)?

8. What professionals might have the skills and PAX experience to be PAX GBG trainers?
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Planning: How will we sustainably expand
implementations?
After determining the status and capacity for a region’s PAX expansion, the next step involves carefully 
planning when, where, and how elements will be scaled-up with respect to existing networks and invested 
stakeholders. Planning for sustainable growth requires the coordination and collaboration of the various 
stakeholders in adherence to clearly communicated goals, deliverables, and timelines. 

2. Based on current capacity plans, what geographic regions are ripe and ready for expansion?

3. What additional supports and/or capacity do high-need regions need in order to be ready for PAX GBG
implementation?

4. What current networks will be utilized to communicate and/or host training and support of the expansion?

5. What entities will provide a fiscal, network or programmatic hub for auxiliary employees (coordinators,
trainers, external partners, etc.)?

PAXis

Some relevant questions for planning include:

1. Based on data revealed in assessment, what geographic regions demonstrate a need for implementation?

6. What could occur in each phase of a graduated expansion that would ensure the overall sustainability of
the implementation (PAX Partner Training, Pre-service training, PAX Tools, etc.)
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7. How many districts, schools, teachers should participate in this phase of the expansion?

8. What is the timeline for a graduated expansion by region?

9. What school and community leaders should be engaged in those areas to promote buy-in and
implementation sustainability?

10. How many professionals need to be added to meet the training and coordination needs for new and
expanding implementations (PAX Partners, trainers, logistical supports, etc.)?

11. What trainings need to be a part of this phase of the expansion?

12. What trainings or supports does your community need to schedule to sustain existing implementations?

PAXis
Planning: How will we sustainably expand implementations?

13. What areas should serve as “flagship” implementations that are accessible throughout the state?
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Implementation: What practical considerations need
to be made for expansion?
After establishing plans that include all relative sectors, networks, and stakeholders, the next step involves 
making the practical and logistical plans to begin implementing the expansion. This includes firmly 
establishing the roles that entities will fulfill as well as identifying dates and benchmarks for activities and 
deliverables.

Some relevant questions for implementation include:

2. How complete is the communication and network for keeping teachers and other stakeholders aware of
next steps?

3. How well do “hubs” and networks involved in training and support of the expansion understand their
roles?

4. Is there consistent communication with PAXIS Institute to ensure an understanding of the scale and
fulfillment needs of the implementation?

5. What messaging is prepared to communicate the graduated phases of the expansion – especially for
those unable to take part in the initial phase?

PAXis

1. Has appropriate collaboration occurred among coordinators, school officials, and other stakeholders
around the logistics of training? These include venues, costs, dates, black-out dates, union contract
specifics, and administrative understanding of commitment to training and other considerations.
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7. Based on capacity and plans, how will training be disseminated (grade-level, school building, geographic
region, etc.)?

8. What is the plan to provide ongoing programmatic and financial support for PAX Partners?

NOTES:

PAXis
Implementation: What practical considerations need to be made for�
expansion?

6. What is the plan to support the training of coordinators and trainers?
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Evaluation: What do we need to measure?
During the initial assessment, the various stakeholders provided data that reflect local and regional 
problems that PAX can impact. PAXIS Institute has decades of combined Tier 1 research experience and can 
assist or provide meaningful support along the way. For the evaluation, consider what entities may be able 
to collaborate with PAXIS Institute to help collect meaningful data tailored to the needs of the 
implementation and community. The analysis of this data can help serve as not only evaluation of the 
implementation but also as a research base of meaningful change going on as a result of the PAX GBG 
expansion. Having this data and research on hand helps to communicate and engage future stakeholders. 

2. What outcomes will each sector and set of stakeholders need to know in order to support further
expansion and scale-up?

3. What processes and outputs ought to be measured during the implementation?

4. What outcomes could have an impact based on local problems and data?

5. How will the experiences of the participants of each phase of the implementation be tracked?

6. What dissemination methods will be utilized for conveying the results of the implementation?

PAXis

Some relevant questions for evaluation include:
1. What entities could partner with PAXIS Institute to provide the most complete research, analysis, and
evaluation of the implementation?
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PAX Strategic Planning and Development sessions provide guidance to local and regional 
groups, agencies, and stakeholders in planning for their new or existing PAX GBG 
implementations. This 1-day, in-person session features guidance and feedback from a 
certified PAX Trainer in planning and coordinating resources before beginning a PAX 
GBG implementation or creating for sustainability or expansion during or after an 
initial PAX GBG implementation. By organizing needs and resources through PAX 
Strategic Planning and Development, regions can prepare for maintenance and 
expansion opportunities as they arise and also identify and unite stakeholders, 
resources, and support.  

PAX Good Behavior Game Initial Teacher Training provides current teachers with training 
in all the classroom strategies of PAX GBG. This 1-day, in-person session allows up to 
40 teachers to learn the evidence-based practice along with their peers in an interactive 
format from a certified PAX trainer. This is the foundational training of PAX GBG and 
ensures proficiency in each of the PAX Kernels as well as the PAX Game. In addition to 
implementing strategies, teachers learn the importance of a nurturing environment and 
its effects on trauma, self-regulation, and mental health outcomes throughout the 
lifespan. In this training, teachers receive a PAX Kit that provides all the materials 
necessary to carry out PAX GBG in their own classroom including the PAX GBG 
Manual. Teachers also receive training on utilizing the PAX Up! App for implementing 
and monitoring their use of PAX GBG in their classroom.  

PAX Next Steps Training provides teachers who have previously been trained in PAX 
GBG with enrichment and extension activities. This 1-day, in-person professional 
development training expands on the lessons from PAX GBG Initial Teacher Training 
and the original PAX Manual for up to 40 teachers. This training explores advanced 
strategies and methods in the PAX Manual that are not provided in the initial teacher 
training. This training also gives teachers access to a certified PAX Trainer to help 
troubleshoot implementation issues they may face in the classroom. It also provides 
explicit instruction for using PAX Kernels in tiered instruction and for students who 
have been exposed to trauma. Teachers also receive training on utilizing the PAX Up! 
App for implementing and monitoring their use of PAX GBG in their classroom.  

PAX Heroes Teacher Training provides up to 30 teachers who have previously been 
trained in PAX GBG with new variations and strategies for students who continue to 
demonstrate behavioral difficulties. This 1-day, in-person training delivers explicit 
instruction in using the PAX Heroes Manual to identify areas of student difficulty and 
refining PAX GBG implementation to support those needs. PAX Heroes Teacher 
Training also provides instruction in analyzing activities and areas of difficulty for 
students and selecting targeted Tier 2 and Tier 3 strategies to improve their behavioral 
and academic performance. Teachers also receive training on utilizing the PAX Up! 
App for implementing and monitoring their use of PAX GBG in their classroom.  

Course Catalog 
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PAX Partner Training provides up to 20 internal or external school personnel who have 
previously been trained in PAX GBG with the skills to support a new or existing PAX 
GBG implementation. This 3-day training features one day of online content instruction 
followed by two days of in-person instruction with a certified PAX Trainer. This 
instruction and the PAX Partner Manual provide PAX Partners with the skills to 
support teachers in initiating and  maintaining a PAX GBG implementation in their 
classroom by promoting the step-by-step integration of PAX strategies with fidelity into 
their classroom procedures. Partners also receive instruction on using the PAX Up! App 
for data collection and analysis as well as guiding classroom implementations. This 
training also includes strategies for troubleshooting and additional assistance for 
teachers with students who continue to struggle. PAX Partners learn expert coaching 
and support skills in order to effectively guide teachers as they improve their 
implementation. Partners also learn fidelity monitoring and use of data to alter 
implementations and collaborate with school and district administration to generate the 
best outcomes possible from the PAX GBG implementation. 

PAX Heroes Partner Training provides up to 20 previously trained PAX Partners with the 
PAX Heroes Manual and two days of in-person instruction with a certified PAX 
Trainer. This training provides skills in supporting teachers who will be implementing 
PAX Heroes strategies with students in need of more individualized support from Tier 
2 and Tier 3 strategies. Partners also receive instruction on using the PAX Up! App for 
data collection and analysis as well as guiding classroom implementations. PAX 
Partners will learn to guide teachers in their structured observations and analysis of 
problematic behavior. They will also learn to refine PAX GBG implementation to 
support the specific needs of students that struggle behaviorally. They will also learn to 
guide strategy selection for students with the most intense needs as well as integrating 
PAX Heroes into schoolwide PBIS structures and behavioral procedures. PAX Heroes 
Partner training also provides methods for coordinating PAX Heroes implementations 
with available clinical and counseling support available in the school or district. 

PAX Tools Training provides up to 40 community-based leaders with the PAX Tools 
Manual and strategy instruction rooted in the PAX Good Behavior Game from a 
Certified PAX Trainer. Participants will learn to implement and share PAX Strategies 
for implementation in the home and community. Participants can then disseminate 
these research-based strategies at the individual or group level for improving youth 
outcomes and relationships with adults. 

PAX Pre-service Training is PAX GBG Initial Teacher Training tailored to the pre-service 
teacher setting. This 1-day, in-person training provides up to 40 pre-service teacher 
candidates with PAX GBG instruction along with a PAX GBG Kit and Manual to use in 
their own classrooms or in their field placements that use PAX GBG. This opportunity 
also encourages the collaboration between colleges’ participating pre-service teacher 
training program and the local schools they partner with for student teaching.  

PAX Good Behavior Game Online Initial Teacher Training provides current teachers with 
training in all the classroom strategies of PAX GBG in an individualized online format. 
This allows individual teachers joining PAX schools or others who need to gain 
experience in PAX GBG in a short time period to learn evidence-based practice in an 
interactive online experience. 

Course Catalog 
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Short-term – Internal Implementation Data  

Variable Description 

Disruptive Behavior 

Spleem Counts allow for the detection of changes in disruptive and 
problematic behavior in the classroom through in-person observation 
with the PAX Up! app. Decreases in problematic behavior are the 
hallmark of all effective PAX implementations and create a nurturing 
classroom environment where teachers can teach, and children can 
learn.  
Spleem counts are typically conducted by PAX Partners for each 
classroom monthly or quarterly and require 2-3 in-class 15-minute 
observations per classroom per data collection at each phase of 
implementation. 

Implementation Fidelity 

PAX Implementation Surveys measure the fidelity of the implementation 
in each classroom by examining the adherence to the application of 
strategies as listed in the PAX 4th Edition manual. Implementation 
fidelity ensures children have access to the robust application to all the 
research-based strategies contained within PAX.  
The PAX Implementation survey is available for teachers and PAX 
Partners to use as an internal fidelity check. 

Focused Attention Time 

PAX Up! app records the length and success of the PAX Games played. 
As children improve the self-regulation, games will become longer and 
more successful. This correlates to a longer time that children can focus 
their attention and block out distractions. These PAX Minutes that 
derive from playing PAX Games can be tallied manually by the 
classroom teacher or automatically by using the PAX Up! App, 
representing increased learning time.  
Teachers use the PAX Up! app daily during regular instruction with 
PAX Game play which collects PAX Minutes data that can be reported 
by school, district or grade level to report proximal impact of PAX 
GBG. 

Intermediate-term – School Specific Data 

Variable Description 

Risk of Mental Health 
Disorders 

The Strengths and Difficulties Questionnaire (SDQ) can be correlated with 
the DSM-V and detects changes in short-term or lifetime risk for 
developing mental, emotional, and behavioral disorders in children. As 
children increase self-regulation and pro-social behavior, risk for 
mental health disorders decreases. 
The SDQ is a 24-item questionnaire that the teacher fills out for each 
student in the classroom at the beginning, middle, and end of each 
school year. 

Social Emotional Learning 

The Social Competence Scale (SCS) detects changes in social emotional 
skills in children and correlates with numerous long-term outcomes. 
As children increase their social emotional learning, they dramatically
improve chances for success as adults.  

Evaluating Impact 
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The SCS is a 12-item questionnaire that the teacher fills out for each 
student in the classroom at the beginning, middle, and end of each 
school year. 

Student Attendance 

School attendance records can be used to detect changes in student 
attendance. Improved student attendance is part of several nationwide 
health and well-being initiatives including the Every Student Succeeds 
Act.  
Access to school records must be cleared through school officials and 
de-identified before used in research and evaluation. 

Student Discipline 

Discipline records such as office referrals, detentions, and suspensions 
can be examined to detect changes in disciplinary infractions. 
Improved self-regulation results in fewer disciplinary actions carried 
out by the teacher or principal. Access to school records must be 
cleared through school officials and de-identified before used in 
research and evaluation. 

Academic Performance 

Academic records such as standardized tests, content area exams, or 
grade level assessments can be used to detect changes in academic 
performance. A more nurturing classroom environment results in 
greater academic outcomes. Access to school records must be cleared 
through school officials and de-identified before used in research and 
evaluation. 

Teacher Sense of Efficacy 

The Teachers’ Sense of Efficacy Scale (TSES) detects changes in teachers’ 
sense of efficacy regarding teaching. This correlates highly to teacher 
performance, student outcomes, and teacher retention.  
The TSES is a 24-item questionnaire that the teacher takes before 
training, after training, and at the end of the year. 

Teacher Depression, 
Anxiety, and Stress 

The Depression, Anxiety, and Stress Scale (DASS) and the Quick Inventory 
of Depressive Symptomology (QIDS SR16) detect changes in symptoms of 
multiple emotional disorders in adults. Improving health and well 
being in teachers results in better lifetime outcomes, reductions in 
medical costs, and better outcomes for students.  
The DASS is a 42-item questionnaire and the QIDS SR16 is a 16-item 
questionnaire that the teacher takes before training and at the middle 
and end of the school year. 

Teacher Burnout 

The Maslach Burnout Inventory (MBI) detects changes in predictors of 
educator burnout including emotional exhaustion, depersonalization, 
and personal accomplishment. Teacher burnout and turnover are one 
of the most costly areas for schools annually. Healthier teachers 
generate better outcomes for students and themselves.  
The MBI is a 22-item questionnaire that the teacher takes before 
training and at the middle and end of the school year. 

Teacher and Administrator 
Experiences 

Qualitative data gained through open-ended questionnaires and 
interviews records the experiences of the teachers and administrators 
throughout the PAX GBG implementation. Analysis of feedback on 
initiating, implementing, and sustaining prevention programming is 
useful in communicating with stakeholders and preparing for 
expansion. 
Interviews and questionnaires with teachers or administrators can be 
conducted in person, over the phone, or via email in coordination with 
PAXIS Institute. 

Evaluating Impact 
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The tiered partner model builds local and regional capacity to support, sustain, and expand 
the effects of PAX GBG. Once trained as Partners, Coordinators can collaborate to create 
community-level infrastructures to sustain PAX beyond initial implementation in their 
communities.  

Internal PAX Partners and Teams 

Schools identify and develop their own internal PAX Partners to create an internal PAX Team 
(recommend 1:10 Partner to teacher ratio).  

This team will collaborate to provide internal support and feedback for their colleagues as 
they begin to implement PAX strategies. A team of 3 PAX Team/Building Partners to 
support building-wide implementation might include of a senior/mentor teacher, an 
enthusiastic/developing teacher, or an intervention teacher.  

Schools may also utilize an external PAX Partner such as a contracted counselor, social 
worker, or psychologist who provides routine support to the building who may now also 
provide PAX Partner support. Buildings with only one partner should work with 
administrators and existing teams in the building such as PBIS or Building Leadership Teams 
to support PAX implementation and sustainability.  

Internal PAX Partnering tasks may include:  

Meeting with PAX team to troubleshoot, develop sustainability and fidelity plans, review 

data, and set quarterly goals. 

Modeling PAX strategies in Professional Development and staff meetings. 

Developing PAX learning communities within the building. 

Develop schoolwide PAX Vision with staff  

Visiting PAX classrooms to observe and/or model PAX strategies. 

Collecting data to provide feedback and progress of implementation. 

Reporting on progress of implementation and data. 

Working to include PAX Tier 1, 2 and 3 strategies in school’s PBIS framework.  

Providing information about PAX and progress via newsletters, school functions, and 

community events.  

Recruiting students to assist with maintaining building wide Tootle Note Board and/or 

demonstrate kernels in classrooms.  

Encouraging use of building-wide use of PAX strategies.  

Assisting school principals to develop a sustainability/expansion plan for PAX.  

Collaborating with District/Regional PAX Coordinator and teams. 

PAX Partners 
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District/Regional PAX Coordinators support implementations with external PAX support and 
expertise. PAX Coordinators may be existing district-level employees whose role is to provide 
support to schools, teachers and students who designate a portion of their time to PAX 
Partnering tasks. Coordinators may also be external to the district such as agents who provide 
mental health, drug prevention, or other services to several schools as well as provide PAX 
Partner coordination. 

Tasks to support PAX Partnering may include:  

Organizing and attending District or Regional Partnering meetings to promote 

collaboration among PAX Partners in the community. 

Working with PAX Building Teams/Partners to trouble shoot, create goals and 

sustainability plans. 

Developing PAX learning communities across implementing buildings via Partner 

forums, zoom meetings, group emails, etc. 

Visiting PAX classrooms to observe and/or model PAX strategies. 

Collecting data to provide feedback about progress of implementation. 

Reporting on progress of implementation and data. 

Disseminating PAX newsletters to provide program information, highlight progress, 

and encourage home use of PAX.  

Tasks to support expansion and sustainability of PAX may include: 

Fostering collaborative relationships with school principals, district superintendents, school 

boards, Recovery Boards and community leaders to support PAX. 

Reporting on implementation progress, setting quarterly goals, identifying ongoing funding 

sources, and developing community sustainability plans.   

Promoting expansion of PAX throughout the district and/or region.  

 Participating in district and community events to provide information regarding PAX, 

highlight progress, and promote school improvement.  

External PAX Partners/PAX Coordinators 

PAX Partners 
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Note: These calculations are based on two prior studies of 1,500 students byJohns Hopkins with long-te1m follow up. Please visit 

www.goodbehaviorgame.org for study results and publications. PAXIS Institute is the official provider of Good Behavior Game® based 

on Johns Hopkins' studies and current replications at Hopkins. Relative difference calculation takes into account that some groups may 

have higher or lower "risk"changing the absolute numbers of students who may benefit from a preventive strategy. The graph illustrates 

the potential widescpread benefits of the strategy. Two new longitudinal studies, involving 10,000 students, have significant positive 

initial outcomes. Another ranodrnized study shows positive bendefits in afterschool settings. Also note that the "recipe" used in the past 

and cunent replications at Hopkins are much more sophisticated than the simple descriptions in journals or in the early applied behavior 

analysis studies. Further, some enities constmed the Hopkins recipe as rigid rules (e.g. sit in your seat, only speak with permission from 

teacher) with tokens, stickers, and tangible rewards. That conception is wrong and yields no positive or lasting results. 
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